COLLEGE EXECUTIVE COMMITTEE MEETING
Tuesday, November 3, 2015 ¢ 1:30 p.m. — 2:30 p.m. « N-206

Members: Hsieh, Bell, Hopkins, Ramsey, McMahon, Hubbard, Allen, & Light

Attendees: Ornelas, Jacobson, Ascione, Irvin, & Miramontez

A Approval of the Agenda
B. Approval of Previous Minutes
C. Guests/Introductions
D. Updates from the Chancellor’s Cabinet
E. New Business
Item *Strategic Initiator
#
Goals
College Mission and Vision Statement (attachment) 1 Miramontez
F. Old Business
4 Item *Strategic Initiator
Goals
1 | February 2016 On-Campus Board Meeting Presentation Topic (Due to CEC on 1 Hopkins & McMahon
11/3/15)
2 | Accreditation 1 Miramontez
3 | Performing Arts Center Capital Campaign 1&2 Ascione
4 | Implementation of Cultural & Ethnic Diversity Plan (attachment) 3 Hsieh, Hubbard, &
Patacsil
G. Place Holders
4 Item *Strategic Initiator
Goals
Follow-Up/Modification of Student Equity Plan Timeline (Through electronic 1&3 Ramsey & Irvin
process, CEC action is due on 11/10/15)
H. Reports
(Please limit each following report to two minutes maximum. If you have any handouts, please email them to Briele Warren
ahead of time to be included for distribution electronically).
e Academic Senate
o Classified Senate
e Associated Student Council
e District Governance Council
e District Strategic Planning Committee
e Budget Planning and Development Council
e College Governance Committee
l. Announcements
J. Adjourn

As a courtesy, please let the College and Academic Senate Presidents know if you will be unable to attend the meeting.

* San Diego Miramar College 2013 - 2019 Strategic Goals

Goal 1: Provide educational programs and services that are responsive to change and support student learning and success.

Goal 2: Deliver educational programs and services in formats and at locations that meet student needs.

Goal 3: Enhance the college experience for students and the community by providing student-centered programs, services and activities
that celebrate diversity and sustainable practices.

Goal 4: Develop, strengthen and sustain beneficial partnerships with educational institutions, business and industry, and our community.
Please also see http://www.sdmiramar.edu/institution/plan for San Diego Miramar College 2013-2019 Strategic Plan



Edited Version

Mission

San Diego Miramar College’s mission is to prepare students to succeed in a complex and dynamic world
by providing quality instruction and services in an environment that supports and promotes diversity,
equity, and success, while emphasizing innovative programs and partnerships to facilitate student
completion for transfer preparatien, workforce training, and career advancement.

Vision

San Diego Miramar College will be a hub of education, diversity, and services to our
community.

San Diego Miramar College, in keeping with this vision, supports and emphasizes the following
guiding values:

= Access, learning, and success of all students to achieve their educational goals. -taeludingdegree-and

- Jeti

= A collegiate college community-with-a culture that embraces effers civility, mutual-respect-courtesy;
and responsibility, and appreciation aceeuntabHity from a global perspective

= Accomplishments of individuals, groups, and the college as a whole

= Diversity of our students, staff, faculty, and programs that reflect our community

= Creativity, innovation, flexibility, and excellence in teaching, learning, and service

= The ability to recognize and respond to opportunities and challenges emerging from a complex and
dynamic world

= Sustainable practices in construction, curriculum, and campus culture

= Collaboration and partnerships

= Participatory governance and communication

= A Culture of evidence, collaborative inquiry, and action that focuses on the student experience

B. Bell, M. Lopez, consensus to move forward.

PIEC Recommendation 09/25/15



RESPONSIBLE Responsible Parties
IMPLEMENTATION Tracking report*

Goal 1 Promoting, recruiting, and increasing 1.1 Increase the hiring of a diverse staff that is e College President Bi-annualrepert DIEC Rep
diversity of faculty and classified staff to reflective of the campus community and the SDCCD | ® Academic al.ld Classified presentedatthe | Researcher
reflect the composition of the student service area. This can be achieved by using the R S;&aé;i;emdents last CECmeeting
population and the surrounding community. college environmental scan as well as department o Hiring Committee in-November;and
Strategy 3.2 diversity data, and the data of student and Chairs/Co-chairs thelast-CEEC

faculty/classified staff demographics. meetingin-Aprik
Goal 2 Fostering an open and inclusive culture 2.1 Address any campus community concerns in o Site Compliance Officer Bi-annualreport SCo
on campus with regard to diversity in the relation to diversity, and respect of all differences in (5€0) presentedatthe | DIEC
workplace which includes recognition, respect | a proactive and professional manner. e DIEC last CEC meeting Researcher
and celebration of the diverse languages, inNovemberand
perspectives and experiences that comprise 2.2 Provide input and any recommendations to the thelast-CEEC
the Miramar College community. Office of Institutional Research and Planning on the meetingin-Aprik
Strategy 3.1 Campus Climate Survey, as necessary for

survey/question improvement that will capture

better data.
Goal 3 Organizing and promoting events that 3.1 Identify and provide adequate funding for o College President Bi-annualreport Staff Development Committee Co-
demonstrate and reflect the dynamic continued support of activities to enhance s VPI pFese“{ed'aH‘he .| Chairs,
communities Miramar College serves while understanding of and promote diversity and global : X;is m FLEX Coordinator
also providing students and the campus citizenship on campus. o DIEC last CEC-meetingin| DIEC or Designee
community an opportunity to better o Staff Development Aprik

Committee

understand diversity

as a necessary component of a
global citizenship.

Strategy 3.1, 3.3, 3.5




RESPONSIBLE

Responsible Parties

5.2 Collaborate and co-sponsor events with other
institutions and agencies to enhance the college
experience and build strong partnerships.

IMPLEMENTATION Tracking report*

Goal 4 Offering and promoting program, 4.1 Recommend the institutionalization of relevant o Academic Senate Designee Bi-annualrepert @it Commitiee e
outreach, and student activities that recruit a curriculum and programs of study to include Ethnic | ® Faculty Discipline Experts presentedatthe
student population which includes those and Gender Studies Program(s). Develop and/or : \(/Ig;rlculum Committee m
from underrepresented groups. maintain Asian/Asian American Studies, Black ¢ DIEC l-ast—GEGm’eetmg—m
Strategy 3.1, 3.2 Studies, Chicano Studies, Women’s Studies, Filipino Aprik

Studies and Filipino Language courses. These

courses of study will provide opportunities towards

a comprehensive program for degree, certificate,

and/or transfer completion.
Goal 5 Working with community partners to 5.1 Support a “Campus Hour” that will allow a e Dean of Student Affairs Bi-annual report Dean of Student Affairs
demonstrate and promote the inclusive and designated time(s) during the week to engage ¢ DIEC presented-at-the FLEX Coordinator
diverse character of an education at students in participating in several activities and to lastCliC-meeting
Miramar College. improve student life without disrupting class -November-and
Strategy 3.3, 3.5 schedules. the last CEC

o L

(*) A Bi-annual report will be prepared to track the plan implantation and will be presented at the last CEC meeting in November

and the last CEC meeting in April.

12/10/2014: Plan Revision by the Diversity & International Education Committee
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SAN DIEGO MIRAMAR COLLEGE
Student Equity Plan Signature Page

District: SAN DIEGO COMMUNITY COLLEGE Board of Trustees Approval Date:
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Executive Summary

EXECUTIVE SUMMARY

Intreduction:

San Diego Miramar College firmly believes that by having students on campus with different
perspectives, different experiences and different backgrounds are critical to making the educational
process work. The value of equality and diversity on a college campus benefits not only individual
students, but also serves society well. This belief is synonymous with the college’s mission statement
which is to prepare students to succeed in a complex and dynamic world by providing quality instruction
and services in an environment that supports and promotes diversity, while emphasizing innovative
programs and partnerships to facilitate transfer preparation, workforce training, and career
development.

As a follow-up to the 2014-2015 student equity plan, the Student Success and Equity Advisory Council,
which is comprised of all campus stakeholders to include students, classroom and non-classroom
faculty, classified professional staff members, instructional and student services deans, the Vice
President of Student Services, the Classified and Academic Senate President and the campus research
analyst, met bi-monthly to review, update, and evaluate data collected. The Student Success and Equity
Advisory Council oversaw Miramar College’s Request for Propasal (RFP) process for individual groups to
request funding for projects related to the Student Equity Plan established by the college. The Advisory
Council evaluated the proposals based on a rubric and submitted recommendations forth to the Dean of
Student Development and Matriculation for final awarding of the SEP funding.

For the 2015-2016 cycles, Miramar once again engaged in a transparent, participatory planning process
whereby all campus stakeholders played a role in creating equity and learned about the importance of
equity and disproportionately impacted student populations through the college wide dialogue. During
the college wide dialogue on Student Equity, the researcher presented quantitative data related to
Student Equity and disproportionate impact and responded to questions regarding the methodology
utilized. Miramar College utilized the 80% index for all of the measures with the exception of the Basic
Skills as the sample size was deemed too small to serve as the highest performing group {N=4). The
dean presented the definition of student equity as it applied to Miramar College. Both the quantitative
data and definition of Student Equity set the foundation for the in-depth dialogue.

Participants then had an opportunity to break off into the indicator they were most interested in to have
a dialogue about external and internal impacts impacting the data, discussing college wide action plans
that would assist in reducing the gap between the identified target populations and the highest
performing groups, and setting goals.



Based on the research data and the campus wide dialogue, Miramar College will be focusing

efforts on the following:

Access
Target Population(s) Current gap, Goal* Goal Year
year
African American -1%, 2015 No Gap 2020
Latino -5%, 2015 No Gap 2025
White -11%, 2015 No Gap 2025
DSPS -2%, 2015 No Gap 2020

(Gap refers to the groups not meeting the 80% mark)

African American, Latino, White, and DSPS are groups with disproportionate impact in the
ACCESS indicator utilizing the 80% index methodology. The goal for these groups is to achieve
no gaps by the goal year listed.

Action Plan:

A.1 Review programs offered at the college and sister colleges and offer more courses at

Miramar College

A.2: Orientation and creation of publication materials
Budget Allocated: $105,000

Course Completion

Target Population(s) Current gap, year | Goal* Goal Year
African Americans -3%, 2014 Reduction of gap by 2% | 2020
Academic/Progress Disqualification -77%, 2014 Reduction of gap by 2% | 2020
Academic/Progress Probation -61%, 2014 Reduction of gap by 2% | 2020

(Gap refers to the groups not meeting the 80% mark)

African American, Academic/Progress Disqualification and Academic/Program Probation are the
groups with disproportionate impact in the COURSE COMPLETION indicator utilizing the 80%
index methodology. The goal for these groups is to achieve a reduction of the gap by 2% by

2020.



Action Plan
B.1: Professional Development for faculty to establish cultural competency across the

curriculum
Budget Allocated: 540,000

B.2: Establish a culture to ensure that all textbooks are available on reserve at the library

B.3: Workshop relating to student success
Budget Allocated:  $150,000

ESL and Basic Skills Completion

Target Population(s) Current gap, year Goal* Goal Year
African American -9%, 2015 Reduction of gap by | 2020
(English 48/49 to 101) 2%

Academic/Progress -61%, 2015 Reduction of gap by | 2020
Disqualification {Math) 2%

Academic/Progress -24%, 2015 Reduction of gap by | 2020
Probation {Math) 2%

{Gap refers to the groups not meeting the 80% mark)

African Americans in English 48/49 to English 101, Academic/Progress Disqualification (Math)
and Academic/Program Probation (Math) are the groups with disproportionate impact in the
ESL and BASIC SKILLS COMPLETION indicator utilizing the 80% index methodology and for Math,

the Percentage Point Gap. The goal for these groups is to achieve a reduction of the gap by 2%
by 2020.

Action Plan

C.1: Identify interventions and resources to assist students through the
probationary/disqualification process

Degree and Certificate Completion

Target Population(s) | Current gap, year Goal* Goal Year
African American -36%, 2015 Reduce gap by 2% 2020
American Indian -32%, 2015 Reduce gap by 2% 2020
Latino -24%, 2015 Reduce gap by 2% 2020
Pacific Islander -28%, 2015 Reduce gap by 2% 2020
DSPS -16%, 2015 Reduce gap by 2% 2020

{Gap refers to the groups not meeting the 80% mark)

African American, American Indian, Latino, Pacific Islander, and DSPS are the groups with
disproportionate impact in the DEGREE and CERTIFICATE COMPLETION indicator utilizing the



80% methodology. The goal for these groups is to achieve a reduction of the gap by 2% by
2020.

Action Plan
D.1: Offer courses driven by student need

D.2: Supplement existing categorical program needs that are currently unmet
Budget allocated: $157,757

Transfer

Target Population(s) Current gap, year Goal Goal Year
African American -17%, 2015 Reduce gap by 2% 2020
American Indian -19%, 2015 Reduce gap by 2% 2020
Filipino -5%, 2015 Reduce gap by 2% 2020
Latino -25%, 2015 Reduce gap by 2% 2020
Pacific Islander -4%, 2015 Reduce gap by 2% 2020
DSPS students -17%, 2015 Reduce gap by 2% 2020

{Gap refers to the groups not meeting the 80% mark)

African American, American Indian, Filipino, Latino, Pacific Islander, and DSPS are the groups
with disproportionate impact in the TRANSFER indicator utilizing the 80% methodology. The
goal for these groups is to achieve a reduction of the gap by 2% by 2020.

Action Plan
E.1.Further refine research by including completion of IGETC and CSUGE as a factor

E.2.Based on further research data, conduct focus groups and surveys to determine where loss
and momentum points are taking place.
Budget allocated: $1000

E.3. Based on focus group and survey data, develop intentional, unavoidable interventions that
will help to reduce the gap.
Budget allocated: $9,000

GOALS, ACTIVITIES, FUNDING AND EVALUATION: AFFECTING SEVERAL
INDICATORS

F.1: Professional Development for faculty to establish cultural competency across the
curriculum

Budget Allocation: $40,000
F.2: Research possibility of multicultural center on campus for students to have a gathering
place




F.3: Strategic course offerings based on student need

F.4: San Diego County Region X Student Equity Week
Budget Allocation: $3000

F.5: Request for Proposals
Budget Allocation: $288,000

F.6: Hire Equity Program Coordinator
Budget Allocation: $325,942

F.7: Hire Peer mentors
Budget Allocated: $100,000

Equity and Funding
RFP Process RFP application as an attachment

Through the college wide dialogue, the campus came up with Action Plans as it relates to the
entire college addressing disproportionate impact. The RFP will allow individual areas to work
either in groups or within divisions, to apply for funding to conduct specific activities as it
relates to the college-wide action plan that was determined during the dialogue. Funding was
set aside to allow for the creativity from each area to address the disproportionately impacted

groups.

Contact Information:

Howard J. Irvin Jr., Ph.D.

Dean of Student Development and Matriculation
San Diego Miramar College

619-388-7268

hirvin@sdccd.edu



Planning Committee and Collaboration

Name Title Stakeholder Group
Eilie Atkinson Student Services Assistant Assessment
George Beitey Dean, Health Sciences/Public Services Administrator
Kandice Brandt DSPS Counselor DSPS
Michelle Campuzano Student Services Assistant Career Services
Kevin Gallagher Counselor Student Services
Sheryl Gobble English faculty Instructional, BSI
Laura Gonzalez Anthropology faculty Instructional
Naormi Grisham Counselor Transfer Center
Mary Hart Librarian Library
Francesca Heasty Student Services Assistant Counseling

Patricia Hsieh

President, Miramar College

Administrator

Howard Irvin Dean, Student Development and Matriculation Administrator

QOlivia Light President, Associated Student Council Student

Rachel Martinez Senior Secretary, Student Development and Student Services
Matriculation

Meredith McGill Senior Student Services Assistant Assessment

Martin Moss Counselor Student Services

Erica Murrieta Counselor Student Services

Alice Nelson Supervisor Counseling

Sonny Nguyen Outreach and Assessment Coordinator Outreach and Assessment

Patricia Parker Counselor Student Services

Phyllis Phyllis Student Services Assistant Counseling

Gerald Ramsey VP, Student Services Administrator

Val Sacro Senior Secretary, Learning Institutional Effectiveness
Resources/Instructional Support

Sam Shooshtary Senior Student Services Assistant EOPS, Classified Senate

Joan Thompson Counselor, EOPS Director EOPS

Rick Cassar Counselor Student Services

Briele Warren Senior Secretary Administration

Kirk Webley Counselor FYE, Student Services

Xi Zhang Research and Planning Analyst Research

Marc Hollman Counselor Student Services

Elham Ahmadi Student Hourly EOPS

Sherika Milles Student Services Hourly Administration

Marie McMahon

President, Academic Senate

Academic Senate

Tali McLemore

Student Services Assistant

Transfer Center

Carmen Jay

English faculty, Honors coordinator

Instructional, Honors




District: San Diego Community College District College: _San Diego Miramar College

Student Equity Plan Committee Membership List
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Title

Organization(s), Program(s) or
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Howard J. Irvin, Jr.

Dean, Student Development and
Matriculation

Student Services Division

Gerald Ramsey

Vice President of Student Services

Administrator/Student Services
Division

Adela Jacobson

Dean of Student Affairs

Administrator/Student Affairs

Naomi Grisham

Transfer Center Director/Counselor

Research and Strategic Planning
Committee

Rick Cassar Counselor/Counseling Chair Faculty Senate Representative

Kirk Webley Counselor First Year Experience and Summer
Bridge

Carmen Jay English Instructional Faculty/English Faculty Senate Representative

Chair

Marie McMahon Faculty Senate President Faculty Senate Representative

Ryan Moore CTE Instructional Faculty Faculty Senate Representative

Molly Fassler Psychology Instructional Faculty Faculty Senate Representative

Sam Shooshtary EOPS Technician Classified Senate Representative

Lisa Clarke Counselor Curriculum Committee
Representative

Joan Thompson EOPS Director BSI Representative

Jessica Tean Student Hourly Employee Student

Jeff Higginbotham DSPS Categorically funded program

Donnie Tran Math Lab Tech Math

Lonnie Pham Financial Aid Officer Supervisory and Professional

Terrie Hubbard Classified Senate President Classified




Access

CAMPUS-BASED RESEARCH: ACCESS

A. ACCESS. Compare the percentage of each population group that is enrolled to the percentage
of each group in the adult population within the community served.

Overview
This section of the report examines student access into Miramar College. Students who
live inside (approx.25%) and outside (approx.75%) of the college’s service area are both
taken into account in this section. All students attending Miramar College who live
anywhere in the District services area are compared to the overall adult community
population living in the same District service area. Both the student population and the
adult population were further disaggregated by gender, ethnicity, DSPS student status,
veteran status, and economic disadvantage to identify potential inequities. This year’s
findings are also compared to last year’s to confirm existing trends and identify new
trends. Comparison data were derived from the 2008 to 2012 American Community
Survey (ACS) for disaggregation by DSPS student status, veteran status, and economic
disadvantage.

Indicator Definitions, Data, and Analysis

Indicator Definitions
Potential inequities in student access are examined by comparing the percentage
difference between Miramar College students in Fall 2014 and the District service area
adult population by gender, ethnicity, DSPS student status, veteran status, and economic
disadvantage. The Fall 2014 cohort is also compared to the Fall 2013 cohort to confirm
existing trends and identify new equity gaps.

With regard to student various statuses, DSPS student status is defined as any student
who received DSPS services, enrolled in a DSPS course. Comparison data were derived
from the 2008 to 2012 American Community Survey (ACS) five-year estimates using the
“disability status of the civilian noninstitutionalized population” indicator. ACS data
were available for persons between the ages of 18 and 64 years; therefore, the DSPS
student data include the same parameters. Veteran status was determined by a
self-reported question on the student registration form and excludes those who are
currently active duty. Comparison data utilized an indicator from the 2008 to 2012
American Community Survey (ACS) five-year estimates that identified the number and
percent of adults age 18 and over who were veterans. As such, the Miramar College
veteran student data is also age 18 and over. In addition, Miramar College students were
determined to be economically disadvantaged if they self-identified as a recipient of BOG
Waiver, CalWORKSs, TANF, AFDC, SSI, general assistance, or who were eligible under



the guidelines provided in the “California State Plan for Vocational and Technical
Education”.

Data and Analysis

Gender. Miramar College served more male students than female students in Fall 2014.
(56% and 44%, respectively). A comparison between Fall 2014 male and female Miramar
College students and the adult population in the Districtwide service area showed a slight
disparity in representation. Male students had a higher representation at Miramar College
by six percentage points, while females had a lower representation by the same amount
(see Table A.1).

Factors that contribute to a higher representation of males attending Miramar College are
likely a combination of controllable internal factors and uncontrollable external factors.
Several of the programs offered at Miramar College, such as the Police Academy, are
predominantly male. Miramar College would need to offer more programs that have a
higher representation of female students, such as nursing, but this is not currently a focus
area.

Ethnicity. On average, White and Latino students comprised the largest groups of
students at Miramar College in Fall 2014 (32% and 25%, respectively). In Fall 2014,
White students, Latino students, and African American student attending Miramar
College showed lower representations than their comparison community populations in
the Districtwide service area. Most of the other groups including Asian/Pacific Islander
students, Filipino students, and students categorized as ‘More than one Race’ showed a
higher representation at Miramar College than the Districtwide service area community
(see Table A.2).

Overall, the ethnic breakdown at Miramar College displays a reasonable representation of
each sub-group, except for White students, who were 11 points under the community
population. It is possible that White students are attending four-year colleges or pursuing
other options for college at higher rates than other groups of students.

DSPS. In Fall 2014, 4% of the Miramar student population was considered DSPS. When
comparing to the overall Districtwide service area, the Miramar College DSPS student
rate was two percentage points under the disability rate of the greater District service area
(4% at Miramar, compared to 6% in the Districtwide service area community). Therefore,
Miramar College’s representation of DSPS students is slightly less representative of the
greater Districtwide service area community (see Table A.3).

Factors that contribute to the relative parity between the Miramar DSPS student
population and the adult population with a disability in the Districtwide service area
community could include the campus being physically accessible. However, there could



be a higher representation of DSPS students if there were more resources to provide
assessment and services to students with specific needs.

Veteran Status. In Fall 2014, 11% of Miramar College service area students were
classified as veterans, which was one percentage point higher than the veteran population
in the greater Districtwide service area community (10%). Miramar College showed a
slightly higher representation of veterans (see Table A.4).

Economically Disadvantaged. In Fall 2013, 54% of students were considered to be
economically disadvantaged at Miramar College. This is nearly four times higher than the
community adult population, where 15% of the people living in the Districtwide service
area were at or below the poverty line in the past 12 months. A higher representation of
economically disadvantaged students at Miramar College, as compared to the overall
Districtwide service area community, indicates that though students may have financial
barriers, they are still able to access programs at the college (see Table A.5).

In order to accurately capture the full range of income categories, a more complete
picture of student income needs to be captured. The family income question on the
student application and other demographics that calculate low income status may need to
be modified. Adjustments also need to be made to how these demographics are recorded
in the SDCCD Information System.

There are several factors for why the economically disadvantaged student population is
larger among Miramar students than the surrounding adult population. One impact factor
is that SDCCD defines economically disadvantaged with higher thresholds than the
federal poverty line. Despite the difference in thresholds, it is common that community
colleges serve a population of students who cannot afford more expensive options for
higher education. Another factor is that many of the students at Miramar College are
between the ages of 18 and 24 and may not be financially independent or experiencing
economic instability. The unemployment rate is an external factor that may be pushing
students to return to school in order to obtain more skills and training that will help them
find employment in a challenging marketplace.

Comparing Fall 2013 and Fall 2014. When comparing Fall 2013 and Fall 2014 regarding
the student characteristics, consistent trends were discovered. African American students
and non-veteran students were under-represented in Fall 2014 but were not in Fall 2013
(see Table A.6). Similarly, Veteran students were over-represented in Fall 2014 but
demonstrated a revered trend in Fall 2013 (see Table A.7).

TableA. iaa

Sources: SANDAG 2013 Estimates; SDCCD Information System



Table A.2. Mirama Cll erje

Difference

1%
0%

9%
4%
-5%
-11%
1%

3%

6% 3% 3%
= 100% 100% 0%
Sources: SANDAG 2013 Estimates; SDCCD Information System
Note. Categories are reported to match 2013 American Communily Survey estimatas.

Table A.3. Miramar oll ge Headnt Comparison by DSPS Status

Difference

-2%

96% 94% 2%
otai 100% 100% 0%

Sources: 2008-2012 American Community Survey; SDCCD Information System

Note. Students ages 18 to 64 who enrolled in a credit DSPS course or received DSPS services at
SDCCD in Fall 2014 classified as DSPS.

Table A.4. Miramar Coll Headcount Comparison by Veteran Status

Difference
11% 10% 1%
89% 90% -1%
100% 100% 0%

Sources: 2008-2012 American Community Survey; SDCCD Information System

Note. Students age 18 and over who identified themselves as veterans are classified as Veteran.
Students who identified as active duty or not veteran are excluded.



Table A.5. Miramar College Headcount Comparison by Economically Disadvantaged Status

Distric

Difference

-------

Sources: 2008-2012 American Community Survey; SDCCD Information System

Note 1. Students ages 18 and over who self-identified as a recipient of CaWORKs/TANF/AFDC, S8,
general assistance, or who were eligible under the guidelines provided in the "California State Plan for
Vocational & Technical Education” (VTEA indicator), or those who received a BOG waiver, are
considered Economically Disadvantaged. Also note that Fall 2013 data is the most recent year for which a
full year of data is available.

Note 2. Economically Disadvantaged is defined in the community as people age 18 and over at or below
the federal poverty line.

Table A.6. Comparing Fall 2014 and Fall 2013 by Student Characteristics for Under-Represented Groups

Under-
Charsetoristios | "ePresented
Groups
Gender Female
African American”
Ethnicity Latino
White
DSPS Status DSPS
Veteran Status Not Veteran™
Economically Not Economically
Disadvantaged Disadvantaged
Status
50%
%1 m 8 ® o] m @ |
i 0 u ] .
-50% - ¢Fall2014  mFall 2013

* indicates opposite trends



Table A.7. Comparing Fall 2014 and Fall 2013 by Student
Characteristics for Over-Represented Groups

Student Over-represented
Characteristics Groups
Gender Male
Asian/Pacific
Islander
Ethnicity Filipino
Other Race
More than one
Race
DSPS Status Not DSPS
Veteran Status Veteran®*
Economically Economically
Disadvantaged Disadvantaged
Status
50%

o o
% & ¥ o @ g " am g

-50% ®Fall2014  mFall 2013

*indicates opposite trends
Conclusions: Disproportionately Impacted Student Groups
In summary, the following student sub-populations were under-represented at Miramar

College compared to the adult population in the SDCCD service area (see Table A.6) as
opposed to the groups presented in Table A.7:

e

b

Female

African American
Latino

White

DSPS
Non-Veteran
Non-Eccnomically
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District:  San Diego Community College District College: San Diego Miramar College

Success Indicator: Course Completion

CAMPUS-BASED RESEARCH: COURSE COMPLETION

B. COURSE COMPLETION. The ratio of the number of credit courses that students, by
population group, complete compared to the number of courses in which students in that
group are enrolled on the census day of the term.

Overview
This section of the report examines trends in successful course completion among
Miramar College students. Annual student successful course completion rates are
reported for five years between 2010/11 and 2014/15. The 5-year average success rate is
further disaggregated by gender, ethnicity, DSPS student status, veteran status, foster
youth status, economic disadvantage, and probation/disqualification status. The “80/20”
methodologies are applied to the five year average success rates to identify potential
student sub-groups being disproportionately impacted. The 80% indices obtained for this
year’s plan are compared to last year’s to confirm existing trends and identify new trends.

The “80/20” methodologies compare the outcome rate of each disaggregated group to the
outcome rate of a reference group. The group with the highest outcome rate is designated
as the reference group, and all other groups are compared against it. (One exception to
this rule is if the group’s cohort size is very small. In this case, the next highest outcome
rate is designated as the reference group.) The threshold for the outcome rate for any
given group is 80%; and any group whose outcome rate is less than 80% of that of the
reference group is considered to be disproportionately impacted.

Indicator Definitions, Data, and Analysis

Indicator Definitions
The successful course completion in this section is defined as the success rate which is
the percentage of students who complete a course with a grade of A, B, C, or P out of
total official census enrollments. Tutoring, non-credit, and cancelled classes are excluded.
Five-year worth of annual success rates are calculated and then averaged to represent the
overall success rate for San Diego Miramar College. The 80% indices are calculated
based on the 5-year average of the success rates.

With regard to different student statuses, DSPS student status is defined as any student
who received DSPS services, or enrolled in a DSPS course. Students who are former or
active duty military are classified as ‘veteran’ students. As far as the foster youth
students, at the SDCCD credit colleges, data are collected that identify former or current
foster youth who are interested in financial aid and/or other benefits and services
available to foster youth. Therefore, any foster youth not interested in these benefits may
not self-identify and would not be included in the foster youth student counts. In addition,
Miramar College students were determined to be economically disadvantaged if they




self-identified as a recipient of BOG Waiver, CalWORKs, TANF, AFDC, SSI, general
assistance, or who were eligible under the guidelines provided in the “California State
Plan for Vocational and Technical Education™. At last, Probation/Disqualification status
is determined by student academic standing. Students are determined as
academic/progress disqualification are those who 1) with a GPA that falls below a 2.0
after completion of 12 units at the SDCCD and/or 2) attempt a total of 12 or more units
when the percentage of cumulative units for which entries of W, I, and NC are recorded
reaches or exceeds 40%. Students are determined to be on academic/progress probation
when who’s non-cumulative GPA falls below 2.0 in subsequent semester and/or who's
W, 1, and NC records in the subsequent semester reaches or exceeds 40%. According to
the Chancellors Office Data Element Dictionary, “if a student falls into more than one of
the above categories use the highest value™,

Data and Analysis

Overall. The successful course completion in this section is calculated for academic years
from 2010/11 to 2014/15. On average, San Diego Miramar College has a success rate of
74% (see Table B.1). Table B.1. also demonstrates an increasing trend for the overall
success rate over the past five years.

Gender. In particular, female students and male students have comparable success rates
(73% and 74%, respectively). Table B.2. also shows that both female students and males
students have been gaining higher success rates between 2010/11 and 2014/15.

Ethnicity. As far as ethnicity, the ‘Unreported’ group, i.e., students who didn’t report
ethnicity, had the highest success rate (78%), followed by White students and Asian
students (77% each). African American students had the lowest success rate (60%).
Using the ‘Unreported’ group as the reference group, all the ethnic groups yielded an
85% index more than 80% except for the African American students (see Table B.3). The
African American students were disproportionally impacted over the years between
2010/11 and 2014/15.

DSPS. On average, non-DSPS students showed higher success rates compared to DSPS
students (74% and 69%, respectively). Applying the “80/20” methodologies using the
non-DSPS group as the reference group, the DSPS group had an 80% index of 93%,
indicating no disproportionality (see Table B.4.).

Veteran Status. With a higher successful course completion rate (77%), the veteran
student population was designated as the reference group when compared to the non-
veteran population that had a 70% successful course completion rate. No disproportionate
impact was indicated based on the 80% index for each student population (see Table
B.5). The higher success rates that the veteran population had maintained between
2010/11 and 2014/15 indicates that veteran students may be positively impacted by
support services directed at the military and veteran population (VA work study,
scholarships and tuition assistance, campus Veterans Service Centers or Veterans Affairs
department, military spouse program, etc.).



Foster Youth. On average, approximately 71% of foster youth students successfully
completed a course, compared to 74% of those who did not self-identify as foster youth.
Since the foster youth completion rate was 96% of the reference group, disproportionality
was not indicated (see Table B.6).

Economically Disadvantaged. On average, the non-economically disadvantaged student
population had a remarkable higher success rate (78%) compared to the economically
disadvantaged students that had a 69% success rate. The non- economically
disadvantaged student population was determined to be the reference group. The 80%
index for the economically disadvantaged student population suggested that its success
rate was 88% of the reference group indicating no disproportionality (see Table B.7).

Probation/Disqualification. Both student populations that are on academic/progress
disqualification or academic/progress probation had much lower success rates (22% and
35%, respectively) compared to those who are not on probation/disqualification (see
Table B.8). With the highest success rate (81%), the non-probation/disqualification
student population was determined to be the reference group, which yielded a very low
80% index for the disqualification (27%) and the probation student population (43%),
respectively. The disqualification student population and the probation student population
both were disproportionately impacted between 2010/11 and 2014/15.

Comparing 2010/11-2014/15 and 2009/10-2013/14. The comparison displayed in Table
B.9 shows that African American students were disproportionately impacted and the
trend 1s being consistent over the years.

201011

2 i}-r{mi::
| 2012/13

201314
| 2014/15
Total/Average 261,983 74%
Source: SDCCD Information System




Table B.2, Successful Course Completion Rates by Gender

Source: SDCCD Information System

Table B.3. Successful Course Completion Rates by Ethnicity

5-Year
Average
African American 55% 57% 63% | 62% |64% | 60%

72% 71% 70% 75% 64% 71% 91%
74% 76% | 78% 78% 79% 77% 99%
69% 72% 74% 75% 75% 73% 94%
67% 67% 70% 71% | 70% 69% 88%
65% 69% 69% 75% 73% 70% 90%
75% 78% | 77% 78% | 79% 77% 99%
71% 75% 75% 76% 79% 74% 95%
66% 65% | 69% 70% 71% 69% 88%
{ {+7 1 ;
71% 73% | 74% 75% 75% 74% nia

Source: SDCCD Information System

Table B.4. Successful Course Completion Rates by DSPS Status

oy ) 5-Year
== | Average

1 74% ]['?Eb [75%  |74%  |100%

Source: SDCCD Information System

Table B.5. Successful Course Completion Rates by VeteranfActive Duty Military Status

5-Year
Average

* —_j O I R

Source: SDCCD Information System



Table B.6. Successful Course Completion Rates by Foster Youth Status

S-Year
Average

| Not Foster Youth |7 |h‘ M", ﬁ,fﬁ J[.,h ][—""* 174% | 100%

Source: SDCCD Information System

Table B.7. Successful Course Completion Rates by Economically Disadvantaged Status

5-Year
Average

on o e o [ o

||ﬂ"~ ][?m 9% ”rm [m 1‘5‘ ”m«

Source: SDCCD Information System

Table B.8. Successful Course Completion Rates by Probation/Disqualification Status

Academic/Progress
Disqualification

Academic/Progress
Probation

Not Il
Probatic "‘h':.',",lf_'“ cation 80%

Source: SDCCD Information System

Table B.9. Successful Course Completion Rates for African American Students

2010/11-

At Nl 2014115 60% 77% Unreported 78%
2009/10-
201314 59% 77% White 77%

Source: SDCCD Information System



Conclusions: Disproportionately Impacted Student Groups

In summary, disproportionality was indicated for the following student populations with
regard to their successful course completion rates:

* African American
% Students who are on academic/progress disqualification
%+ Students who are on academic/progress probation
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District: San Diego Community College District College: San Diego Miramar College

Success Indicator: ESL and Basic Skills
Completion

CAMPUS-BASED RESEARCH: ESL and Basic Skills Completion

C. ESLAND BASIC SKILLS COMPLETION. The ratio of the number of students by population
group who complete a degree-applicable course after having completed the final ESL or
basic skills course compared to the number of those students who complete such a final ESL
or basic skills course.

Overview
This section of the report examines Miramar College students’ ESOL and Basic Skills
completion and their successful course completion of the degree-applicable course in the
sequence. A cohort tracking technique is used to scrutinize if the sequence/pathway has
been an effective retention strategy for basic skills students. Three subjects are included
in the study for this section: English, ESOL, and Math. A gatekeeper course/series, which
is the highest level of basic skills course/series, is studied for each subject. Three
indicators of effectiveness of the sequence/pathway are measured for each gatekeeper
course: the students’ successful course completion in the gatekeeper course and their
subsequent enrollment and successfill course completion in the college-level course in the
same sequence,

For English, the 048/049 series is examined for students’ successful course completion in
the series and their subsequent enrollment and successful course completion of English
101/105. Five most recent fall cohorts (Fall 2007 — Fall 2011) are reviewed and tracked
for six terms. The same design is applied to ESOL and Math, respectively. Five most
recent cohorts (Fall 2006 — Fall 2010) that enrolled and successfully completed ESOL
040 are tracked for nine terms to understand how many students made through to English
101/105, the college-level course in the sequence. Similarly, five most recent cohorts
(Fall 2007 — Fall 2011) in Math 046 are tracked for six terms for their subsequent
enrollment and success in Math 096. For each subject, data are further disaggregated by
gender, ethnicity, DSPS status, economically disadvantaged status, foster youth status,
and veteran status to identify the equity gaps.

The “80/20” methodologies are applied to the subsequent successful course completion
rate for each subject to identify potential student sub-groups being disproportionately
impacted. The 80% indices obtained for this year’s plan are also compared to the data
reported in the 2014 Student Equity Plan to confirm existing trends and identify new
trends. Note that for Math, the college-average is used as the reference group for
calculating the 80% indices since the highest performing group has a 100% subsequent
success with a very small sample size.

Indicator Definitions, Data, and Analysis



Indicator Definitions

English 048/049 to English 101/105. Each cohort contains a number of students that
successfully completed (received an A, B, C, or P) the English 048/049 series within two
years, with the second or both of the English 048/049 class(es) completed in a fall term.
The subsequent enrollment is the number of cohort students that subsequently enrolled in
English 101/105 at the same college within six terms after successfully completing the
English 048/049 series. The subsequent success is the number of cohort students that
subsequently enrolled in English 101/105 at the same college within six terms after
successfully completing the English 048/049 series; then successfully completed the
course with a grade notation of A, B, C, or P. Student who repeated English 101/105
within the six term parameter are included in the numerator for determining subsequent
Success.

ESOL 040 to English 101/105. Each cohort contains a number of students that
successfully completed (received an A, B, C, or P) ESOL 040 in a fall term from 2007 -
2011. The subsequent enrollment is the number of fall term students that successfully
completed ESOL 040 with a grade notation of A, B, C, or P, and then enrolled and
completed in English 048/049 with a grade notation of A, B, C, or P, and then
subsequently enrolled in English 101/105 at the same college within nine terms. The
subseguent success is the number of fall term students that successfully completed ESOL
040 with a grade notation of A, B, C, or P, and then enrolled and completed English
048/049 with a grade notation of A, B, C, or P for basic skills level eligibility, and
subsequently enrolled in English 101/105 at the same college within nine terms and
successfully completed the course with a grade notation of A, B, C, or P. Students who
repeated English 101/105 within the nine term parameter are included in the numerator
for determining subsequent success.

Math 046 to Math 096. Each cohort contains a number of students that successfully
completed (received an A, B, C, or P} Math 046 in a fall term from 2008 — 2012. The
subseqguent enrollment is the number of fall term students that successfully completed
Math 046 with a grade notation of A, B, C, or P, and then subsequently enrolled in Math
(096 at the same college within six terms. The subsequent success is the number of fall
term students that successfully completed Math 046 with a grade notation of A, B, C, or
P, and then subsequently enrolled in Math 096 at the same college within six terms and
successfully completed the course with a grade notation of A, B, C, or P. Students who
repeated Math 096 within the six term parameter are included in the numerator for
determining subsequent success.

With regard to different student status, DSPS student status is defined as any student
who received DSPS services, or enrolled in a DSPS course. Students who are former or
active duty military are classified as ‘veteran’ students. As far as the foster youth
students, at the SDCCD credit colleges, data are collected that identify former or current
foster youth who are interested in financial aid and/or other benefits and services
available to foster youth. Therefore, any foster youth not interested in these benefits may
not self-identify and would not be included in the foster youth student counts. In addition,




Miramar College students were determined to be economically disadvantaged if they
self-identified as a recipient of BOG Waiver, CalWORKSs, TANF, AFDC, SSI, general
assistance, or who were eligible under the guidelines provided in the “California State
Plan for Vocational and Technical Education”. At last, Probation/Disqualification status
is determined by student academic standing. Students are determined as
academic/progress disqualification are those who 1) with a GPA that falls below a 2.0
after completion of 12 units at the SDCCD and/or 2) attempt a total of 12 or more units
when the percentage of cumulative units for which entries of W, I, and NC are recorded
reaches or exceeds 40%. Students are determined to be on academic/progress probation
when who’s non-cumulative GPA falls below 2.0 in subsequent semester and/or who's
W, I, and NC records in the subsequent semester reaches or exceeds 40%. According to
the Chancellors Office Data Element Dictionary, “if a student falls into more than one of
the above categories use the highest value”.

Data and Analysis

Overall. For English, between Fall 2008 and Fall 2012, a total of 485 students enrolled
and successfully completed the English 048/049 series and 367 (approx.76%) of them
subsequently enrolled in English 101/105. Out of those who subsequently enrolled in the
college-level course, 316 (86%) successfully completed the college-level English course
(see Table C.1.1). For ESOL, a total of 243 students enrolled and successfully completed
ESOL 040. Approximately 33% (n=81) of the students subsequently enrolled in a
college-level English course. Out of the 81 students who made to English 101/105, 69
successfully completed English 101/105 yielding a subsequent success rate of 85% (see
Table C.2.1). For Math, there were 1,193 students to begin with in the cohorts between
Fall 2008 and Fall 2012. Approximately 70% of the initial cohort subsequently enrolled
in Math 096 after successfully completing Math 046. The subsequent success rate in
Math 096 was 70% (see Table C.3.1).

Gender. For English, on average, female students had a higher subsequent enrollment
rate (78%) compared to male students (73%) while moving from the 048/049 series to
English 101/105. However, of those who subsequently enrolled in English 101/105, male
students were more successful (90%) in completing English 101/105 than the female
students (84%). No disproportionality or inequity is indicated here (see Table C.1.2). For
ESOL, female students had both higher subsequent enrollment rates (39%) and
subsequent success rates (88%) when compared to male students. Male students had a
20% subsequent enrollment rate and a 71% subsequent success rate, No
disproportionality is indicated by the 80% index (see Table C.2.2). For Math, no
inequities is indicated as well since both the female and male students had the same
subsequent enrollment rates and subsequent success rates (70% each) (see Table C.3.2).

Ethnicity._For English, African American students, on average, demonstrated the lowest
subsequent enrollment (41%) from English 048/049 to English 101/105 and the lowest

subsequent successful course completion rate (71%) in English 101/105. On the country,
American Indian students, Pacific Islanders, and those who self-reported as “Other race”



demonstrated the highest subsequent success rates (100% each). When applying the
“80/20” methodologies for the subsequent success in English 101/105, African American
students had a disproportionate index lower than 80% (71%) indicating that African
American students experienced an adverse impact (see Table C.1.3). For ESOL, both
Latino students and Pacific Islanders demonstrated the highest subsequent successful
completion rates (100% each) qualifying them as the reference groups. Students who
categorized themselves as “Other race” had the lowest subsequent success rate (75%)
with a disproportionate index lower than 80% (75%). Similarly, White students
demonstrated 79% subsequent success rate but a disproportionate index lower than 80%
(79%). Inequity is indicated for both groups (see Table C.2.3). For Math, per the
College’s recommendation, the college average subsequent success rate (70%) was used
as the reference point. No student sub-populations revealed disproportionality (see Table
C.3.3).

DSPS. For English, on average non-DSPS students demonstrated a higher subsequent
success rate (87%) compared to DSPS students (75%). No disproportionality or inequity
is indicated here (see Table C.1.4). For ESOL, there were not enough DSPS students to
make a comparison (see Table C.2.4). For Math, on average non- DSPS students
demonstrated a lower subsequent success rate (69%) compared to DSPS students (83%).
No disproportionality or inequity is indicated here (see Table C.3.4).

Veteran Status. For English, on average, veteran students demonstrated a higher
subsequent success rate (100%) compared to non-veteran students (86%). No
disproportionality or inequity is indicated here (see Table C.1.5). For ESOL, similar
trends were observed. On average veteran students demonstrated a higher subsequent
success rate (100%) compared to non-veteran students (82%) (see Table C.2.5). For
Math, on average veteran students demonstrated a much higher subsequent success rate
(100%) compared to non-veteran students (68%). No disproportionality or inequity is
indicated here (see Table C.3.5).

Foster Youth. For English, on average, foster youth students demonstrated a higher
subsequent success rate {(100%) compared to non-foster youth students (85%). No
disproportionality or inequity is indicated here (see Table C.1.6) (see Table C.1.6). For
ESOL, similarly, on average foster youth students demonstrated a much higher
subsequent success rate (100%) compared to non-foster youth students (74%). Non-foster
youth students fell below the 80% mark and are adversely impacted (see Table C.2.6).
For Math, a reversed trend was observed. On average, non-foster youth students
demonstrated a higher subsequent success rate (71%) compared to foster youth students
(60%). However, no disproportionality or inequity is indicated here (see Table C.3.6).

Though foster care students are not disproportionately impacted, it may be due to a small
number of students that self-identified into this population. Given the potential
inaccuracy or limited ability to truly capture this population, further investigation may be
necessary to ensure that disproportionality does not exist.



Economically Disadvantaged. For English, on average, economically disadvantaged
students demonstrated a higher subsequent success rate (87%) compared to non-
economically disadvantaged students (85%). No disproportionality or inequity is
indicated here (see Table C.1.7). For ESOL, similarly, on average economically
disadvantaged students demonstrated a higher subsequent success rate (86%) compared
to non-economically disadvantaged students (75%). No disproportionality or inequity is
indicated here (see Table C.2.7). For Math, reversely though, on average non-
economically disadvantaged students demonstrated a higher subsequent success rate
(73%) compared to economically disadvantaged students (68%). No disproportionality or
inequity is indicated here (see Table C.3.7).

Probation/Disqualification. For English, those who are on disqualification, had the
highest subsequent success rate (100%) compared to those who are probation (80%) and
non-probation/disqualification students (86%). None of the groups were
disproportionately impacted between 2008-2012 (see Table C.1.8). For ESOL, on
average non-probation/disqualification students had a higher subsequent success rate
(84%) in English 101/105 whereas those who are on probation had a much lower
subsequent success rate (67%). No disproportionality or inequity is observed based on
the 80% index. There’s no sufficient data for those who are on disqualification. Hence
they were not included in the comparison (see Table C.2.8). For Math, non-
probation/disqualification students demonstrated the highest subsequent success rate in
completing Math 096 (73%). Those who are on disqualification and/or probation had
much lower subsequent success rates (14% and 41%, respectively). Both groups appeared
to be adversely impacted between Fall 2008 and Fall 2012 (see Table C.3.8).

Comparing 2007-2011 and 2008-2012. For English, African American students
consistently appeared to be disproportionately impacted between Fall 2007 — Fall 2011
and Fall 2008 — Fall 2012 (see Table C.1.9). For ESOL, White students and students who
self-reported as “Other race” demonstrated inequities between Fall 2008 — Fall 2012 but
not during the years between Fall 2007 — Fall 2011. However, non-foster youth students
were found with disproportionality during both time periods (see Table C.2.9). For Math,
no consistent trends were observed (see Table C.3.9).

English 048/049 to English 101/105

Table C.1.1. Subsequent Successful Course Completion Rate for
English
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Table C.1.5. Subsequent Successful Course Completion Rate by Veteran/Active Duty Military Status

485
Cohorts: Fall 2008, Fall 2009, Fall 2010, Fall 2011, and Fall 2012

Table C.1.6. Subsequent Successful Course Completion Rate by Foster Youth Status

Cohorts: Fall 2010, Fall 2011, and Fall 2012

Table C.1.7. Subsequent Successful Course Completion Rate by Economically Disadvantaged Status
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ag 485 367
Cohorts: Fall 2008, Fall 2009, Fall 2010, Fall 2011, and Fall 2012




Table C.1.8. Subsequent Successful Course Completion Rate by Probation/Disqualification Status

485 367

Cohorts: Fall 2008, Fall 2009, Fall 2010, Fall 2011, and Fali 2012

Table C.1.9. Comparing 2007 — 2011 and 2008 — 2012 for English

ENGL 048/049 to ENGL 101/105
Ethnicity | African American 71% | 71% | African American
Source: SDCCD Information System

ESOL 040 to English 101/105

Table C.2.1. Subsequent Successful Course Completion Rate

62 19 1% |17 89%

37 12 32% 12 100%
49 16 3% |14 88%
48 15 3% |12 80%

47 19 40% |14 74%
243 81 33% |69 85%




Table C.2.2. Subsequent Successful Course Completion Rate by Gender

69 14 20% |10 1% | 81%

243 81 33% | 69 85% nfa

Cohorts: Fall 2007, Fall 2008, Falf 2008, Fall 2010, and Fall 2011

Table C.2.3. Subsequent Successful Course Completion Rate by Ethnicity

1 0 0% |0 Sl
140 45 32% 139 8%  |87%
: 5 1 o
8 i
White 56 19 % |15 A79% NN
Other race 20 8 40% |6 Z5%
6 1 17% |1 100% | 100%
243 81 33% |69 8% | nia

Cohorts: Fall 2007, Fall 2008, Fall 2009, Fall 2010, and Fall 2011

Table C.2.4. Subsequent Successful Course Completion Rate by DSPS Status

il L 0%
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Cohorts: Fall 2010 and Fall 2011

Table C.2.5. Subsequent Successful Course Completion Rate by Veteran/Active Duty Military Status



Cohorts: Fall 2008, Fall 2010, and Fall 2011

Table C.2.6. Subsequent Successful Course Completion Rate by Foster Youth Status

o P LT
Foster Youth

Not Foster Youth

Cohorts: Fall 2010 and Fall 2011

Table C.2.7. Subsequent Successful Course Completion Rate by Economically Disadvantaged Status

—n . —— e e - _._.__....__:' T___._..;_...__.__._.,_"i... i
icall Disadvantaged | 135 5 % |

181
Cohorts: Fall 2008, Fall 2009, Fall 2010, and Fall 2011

Table C.2.8. Subsequent Successful Course Completion Rate by Probation/Disqualification Status

Cohorts: Fall 2007, Fall 2009, and Fall 2011



Table C.2.9. Comparing 2007 — 2011 and 2008 — 2012 for English

ESOL 040 to ENGL 101/105
- White 79% - 7% | No
Ethnici R
ty Other race 75% _75% | No
Foster Youth Status | Not Foster Youth 74% | 74% \I\{lg:l;oster
Source: SDCCD Information System
Math 046 to Math 096
Table C.3.1. Subsequent Successful Course Completion Rate
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Table C.3.2. Subsequent Successful Course Completion Rate by Gender

| 70%

~[o%

1,193 835

Cohorts: Fall 2008, Fall 2009, Fall 2010, Fall 2011, and Fall 2012

Table C.3.3. Subsequent Successful Course Completion Rate by Ethnicity
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130 108 83% |69 64% 91%
243 165 68% | 118 2% 102%
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28 18 64% 12 67T% | 95%
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Cohorts: Falf 2008, Fall 2009, Fall 2010, Fall 2011, and Fali 2012

Table C.3.4. Subsequent Successful Course Completion Rate by DSPS Status
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Cohorts: Fall 2008 Fall 2009, Fall 2010 Fall 2011, and Fall 2012

Table C.3.5. Subsequent Successful Course Completion Rate by Veteran/Active Duty Military Status
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Cohorts: Fall 2008, Fall 2009, Fall 2010, Fall 2011, and Fall 2012

Table C.3.6. Subsequent Successful Course Completion Rate by Foster Youth Status



Cohorts: Fall 2010, Fall 2011, and Fall 2012

Table C.3.7. Subsequent Successful Course Completion Rate by Economically Disadvantaged Status

; ja 1,193 835
Cohorts: Fall 2008, Fall 2009, Fall 2010, Fall 2011, and Fall 2012

Table C.3.8. Subsequent Successful Course Completion Rate by Probation/Disqualification Status

Academic/Progress
Disqualification

Academic/Progress Probation

Not Probatior/ Disqualification | 1,074

ota g 1,103 835
Cohorts: Fall 2008, Fall 2009, Fall 2010, Fall 2011, and Fall 2012

Table C.3.9. Comparing 2007 — 2011 and 2008 - 2012 for Math



MATH 046 to MATH 096
Academic/Progress :
: PP 14% 19% /
Probation/Disqualification | D'squélification e | e
Status Academic/Progress % 56% o
Probation

Source: SDCCD Information System
Conclusions: Disproportionately Impacted Student Groups

In summary, disproportionality was indicated for the following student sub-populations

with regard to their successful course completion rates in the subsequently enrolled
course:

For English:
< African American

For ESOL.:

% White

< Other race

** Non-Foster Youth

For Math:
s Students who are on academic/progress disqualification

L)

% Students who are on academic/progress probation
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District:  San Diego Community College District College: San Diego Miramar College

Success Indicator: Degree and Certificate
Completion

CAMPUS-BASED RESEARCH: DEGREE AND CERTIFICATE COMPLETION

D. DEGREE AND CERTIFICATE COMPLETION. The ratio of the number of students by population
group who receive a degree or certificate to the number of students in that group with the
same informed matriculation goal as documented in the student educational plan developed
with a counselor/advisor.

Overview
The following summary examines trends in degrees or certificates conferred to Miramar
College students. Degree and certificate data are retrieved from the CCCCO Data On
Demand. A cohort tracking technique is used by selecting three cohorts and tracking
them for five years for degree and certificate completion rates. The “80/20”
methodologies were applied to identify potential inequities. Data collection for foster
youth started in Fall 2010. Cohorts for awards completion rates are tracked for five years
and the latest cohort started in 2008/09, so rates could not be reported for this group. The
raw counts for those who transferred and those who didn’t are reported in Tables D.1.1
through D.5.1 in Appendix 1.

Indicator Definitions, Data, and Analysis

Indicator Definitions
The ratio of the number of students by population group who receive a degree or
certificate to the number of students in that group with the same informed matriculation
goal as documented in the student educational plan developed with a counselor/advisor.

Various student statuses are defined as following: DSPS student status is defined as any
student who received DSPS services, or enrolled in a DSPS course. Students who are
former or active duty military are classified as ‘veteran’ for this cohort study. Miramar
College students were determined to be economically disadvantaged if they
self-identified as a recipient of BOGWaiver, CalWORKS, TANF, AFDC, SSI, general
assistance, or who were eligible under the guidelines provided in the “California State
Plan for Vocational and Technical Education™.

Data and Analysis

Gender. On average, 21% of Miramar College students that meet the cohort parameters
completed a degree or certificate. When the data were separated by gender, females were
the reference group, with a 25% award completion rate compared to an award completion



District:

San Diego Community College District College: San Diego Miramar College

rate of 19% for males. The male transfer rate was 74% of the female reference group rate
indicating disproportionality. (see Table D.1).

Ethnicity. When examining award completion rates by ethnicity, Asian students were the
reference group with a completion rate of 27%. The “80/20” methodologies indicated
inequities in award completion rate among all ethnic groups except for Filipino students
who had 24% completion rate, 88% of the reference group. African American, American
Indian, Filipino, Latino, Pacific Islander, and White student groups all showed
disproportionality. On average award completion rates were lowest for the African
American (12% completion rate, 45% of the reference group) and the American Indian
ethnic groups (13% completion rate, 46% of the reference group) (see Table D.2).

DSPS. Students categorized as not-DSPS were the reference group with a completion rate
of 21%. The 80% disproportionate impact methodology indicated inequity between
students classified as DSPS compared to not-DSPS. The award completion rate for DSPS
students was 16% and this was 77% of the reference group (see Table D.3).

Veteran Status. The non-veteran student population was designated as the reference
group, with a 21% award completion rate, compared to the veteran population who had a
20% completion rate. The 80% disproportionate impact methodology indicated no
inequity between students classified as veteran compared to non-veteran. The transfer
rate for veteran students was 96% of the reference group (see Table D.4).

The comparable completion rates for both groups indicates that veteran students may be
positively impacted by support services directed at the military and veteran population
(VA work study, scholarships and tuition assistance, campus Veterans Service Centers or
Veterans Affairs department, military spouse program, etc.).

Economically Disadvantaged. The economically disadvantaged student population was
determined to be the reference group with a higher award completion rate of 24%. Non-
economically disadvantaged students had a completion rate of 17%, which was 71% of
the reference group. Therefore, disproportionality was determined since non-
economically disadvantaged students had an outcome rate that was smaller than 80%.

Factors for these students that are associated with these disparities could be: 1) Students
may not wish to pursue completion or slow their progress in order to maintain their
financial aid awards, or 2) Students may have additional work commitments that inhibit
or prolong a student’s ability to complete a program.
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0% 0% 0% 0% 0%
21% 22% 20% 21% n/a

Source: CCCCO-Data on Demand

Table D.2. Degree and Certificate Completion by Ethnici

African
American

14%

15%

American
Indian

Latno

0%

23%

14%

27%

22%

[ 24%

17% 19% 11% 15%
Pacific Islander | 15% 17% 11% 14%
White 21% 21% 20% 21%
24% 21% 24% 23%
Average 21% 22% 20% 21% n/a

Source: CCCCO-Data on Demand

Table D.3. De

gree and Certificate Comp

letion by DSPS Stats

[DSPS |17%  [24%  [10%  [|16% |

Not DSPS

Average

[22%

21% 22%

_ |22%

{207

20%

21%

Source;: CCCCO-Data on Demand

| Not.

Veteran/Active

| Duty Military |

Average

Table D.4. Degree and Certificate Comp

=

21% | 22%

20%

etion by Veteran/Active Duty Military Status
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Source: CCCCO-Data on Demand
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Table D.5. Degree and Certificate Completion by Economically Disadvantaged Status

Economically 17%
Disadvantaged
Average 21% 22% 20% 21%

Source: CCCCO-Data on Demand

Table D.6. Summary of Inequities for Student Degree and Certificate Completion

Gender Male

African American 12%
i 0,
Ethnicity American Indian 13%
Latino 15%
Pacific Islander 14%
DSPS Status DSPS 16%

Economically ]
Disadvantaged Not Economically

i 17%
Status Disadvantaged

Source: CCCCO-Data on Demand
Conclusions: Disproportionately Impacted Student Groups

In summary, disproportionality was indicated for the following student sub-populations
with regard to their degree and certificate completion rates (see Table D.6):
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Transfer

CAMPUS-BASED RESEARCH: TRANSFER

E. TRANSFER. The ratio of the number of students by population group who complete a
minimum of 12 units and have attempted a transfer level course in mathematics or English, to
the number of students in that group who actually transfer after one or more (up to six) years.

Overview
The following summary examines trends in transfer rates among Miramar College
students. Transfer rate data are tracked for three cohorts (2006/07 to 2008/09). The
CCCCO Data On Demand is the source of the transfer rate data. The “80/20”
methodologies were applied to the average transfer rate of the three cohorts to identify
potential inequities. This year’s findings are also compared to last year’s to confirm
existing inequities as well as to identify new disproportionalities. Data collection for
foster youth started in Fall 2010. Cohorts for transfer rates are tracked for six years and
the latest cohort started in 2008/09, so rates could not be reported for this group. The raw
counts for those who completed a degree/certificate and those who didn’t are reported in
Tables E.1.1 through E.5.1 in Appendix 2.

Indicator Definitions, Data, and Analysis

Indicator Definitions
Potential inequities in student transfer rate are examined by calculating the ratio of the
number of students by population group who complete a minimum of 12 units and have
attempted a transfer level course in mathematics or English, to the number of students in
that group who actually transfer after one or more (up to six) years. The Fall 2014 cohort
is also compared with the Fall 2013 cohort to identify reoccurring and new equity gaps.

With regard to various student statuses, DSPS student status is defined as any student
who received DSPS services, or enrolled in a DSPS course. Students who are former or
active duty military are classified as ‘veteran’ for this cohort study. Miramar College
students were determined to be economically disadvantaged if they self-identified as a
recipient of BOGWaiver, CalWORKS, TANF, AFDC, SSI, general assistance, or who
were eligible under the guidelines provided in the “California State Plan for Vocational
and Technical Education”.

Data and Analysis

Gender. On average, 41% of Miramar College students that meet the cohort parameters
successfully transfer. There was no disproportionality when the data were separated by
gender. Females were the reference group, with a 43% transfer rate compared to a
transfer rate of 39% for males. The male transfer rate was 91% of the female reference
group rate (see Table E.1).
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Ethnicity. When examining transfer rates by ethnicity, Asian students were the reference
group with a transfer rate of 51%. The “80/20” methodologies indicated inequities in
transfer rate among African American, American Indian, Filipino, Latino, and Pacific
Islander student groups. On average transfer rates were lowest for the Latino (28%
transfer rate, 55% of the reference group) and the American Indian ethnic groups (31%
transfer rate, 61% of the reference group) (see Table E.2).

Potential factors impacting proportionality in transfer rates for some ethnic groups may
be related to cultural differences and language barriers, which can lead to limited
knowledge and awareness about programs and services that help to improve student
success and completion. Another factor is that there are relatively few learning
communities at Miramar that are specific to ethnic groups. Also, there are limited ESOL
class offerings.

DSPS. Students categorized as not-DSPS were the reference group with a transfer rate of
41%. The 80% disproportionate impact methodology indicated inequity between students
classified as DSPS compared to not-DSPS. The transfer rate for DSPS students was 26%
and this was 64% of the reference group (see Table E.3).

Though students were identified as DSPS, it is possible that some students are not
receiving the appropriate level of needed services for fear of the stigma associated with
the “DSPS” label. Also, a lack of DSPS testing at Miramar may be limiting the influence
of some support services. Further outreach to current DSPS students may be needed to
ensure that this group of students is receiving adequate services.

Veteran Status. The veteran student population was designated as the reference group,
with a 51% transfer rate, compared to the non-veteran population who had a 40% transfer
rate. The 80% disproportionate impact methodology indicated inequity between students
classified as veteran compared to non-veteran. The transfer rate for non-veteran students
was 78% of the reference group (see Table E.4).

This indicates that veteran students may be positively impacted by support services
directed at the military and veteran population (VA work study, scholarships and tuition
assistance, campus Veterans Service Centers or Veterans Affairs department, military
spouse program, etc.).

Economically Disadvantaged. The non- economically disadvantaged student population
was determined to be the reference group with a transfer rate of 44%. Economically
disadvantaged students had a transfer rate of 38%, which was 87% of the reference
group. No disproportionality was determined since economically disadvantaged students
had an outcome rate that was greater than 80%.

Comparing 06/07 - 08/09 Cohorts to 05/06 - 07/08 Cohorts. The comparison shows that
inequities in transfer rate among African American, American Indian, Filipino, Latino,
and DSPS student groups have been reoccurring across the cohorts. Upon being separated
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from Asian student group, Pacific Islander students appeared to be disproportionately
impacted over the years (see Table E.6).

Table E.1. Transfer Rate by Gender

Source; CCCCO-Data on Demand

Table E.2. Transfer Rate by Ethnicit

African '
AT 30% 38% 29% 32%

American
Indian _

0% 57% 25% 31%

Fllplo

40%

| Latino 32% 26% 26% 28%
Pacific
e 33% 46% 41% 39%
43% 44% 39% 42%
46% 45% 44%, 45% 88%
Total 42% 42% 38% 41% nia

Source: CCCCO-Data on Demand

Table E.3. Transfer Rate by DSPS Status

EE_

| NotDSPS | 42% ufi&ﬁ J* LCEFA S =L
Total | 42% 42% 38% #M% n/a

Source: CCCCO-Data on Demand
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Table E.4. Transfer Rate by Veteran/Active Duty Military Status

Veteran/Active | 41%
Duty Mllllaﬂl’
Total 42% 42% 38% A1%

Source: CCCCO-Data on Demand

Table E.5 Transfer Rate by Economically Disadvantaged Status

-
Not I

E-Al“l'_HlY 45% 1'55" h@u lt”j "*ﬁp‘:
Disadvantaged = | == |

Total 42% 42% 38% 41% T n/a
Source: CCCCO-Data on Demand

Table E.6. Comparing Transfer Rates for 06/07 - 08/09 Cohorts and 05/06 - 07/08 Cohorts

African

American Soge ~ 83% | African American
. American Indian 31% ~ 61% | American Indian
2l Fillpino 38% __75% | Filipino
Latino 28% __55% | Latino
Pacific Islander 39% | 76% |nia
DSPS Status DSPS 26% 63% | DSPS

Source: CCCCO-Data on Demand
Conclusions: Disproportionately Impacted Student Groups

In summary, disproportionality was indicated for the following student sub-populations
with regard to their transfer rates:

...

African American
American Indian
% Filipino

o
.
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Latino
Pacific islander
DSPS

College:

San Diego Miramar College




LB Sjuspms Sdsa
15 13pue|s| ayided
Ste ouneq
TL2 ourdi4
II uelpu| uedudWY
871 uedlIaWYy uedly
parsyy
SIUapms JO # {s)dnoug 108.1e) | QI
judwdojanaq |euoIssa30.d uopen|ea pue yaueasay | X
uoneydepy wesdousd
woddns Juapms 12410 10 JuawdojaAa@ asino)/wninduIn) |eauoda3e) JaY1o 10 S3I|AIASG JUBPNIS
Sa|HAIPY Hoddng jeuoiianaisu) 8uiuue|d/uoneuipioo) Aunb3 juapnis yoeanng

10198} B SE 390157 PUE 7139 JO uonajdiuod Fuipnput Aq Y2Jeasas aulal Jayuni T3

ISANAIY
020z %¢ Aq ded jo uoponpay STOZ ‘%LT- sjuapnIs $dsd
0Z0Z %t Aq ded jo uononpsy ST0T ‘%b- Japue|s| 2yded
0Z0Z %t Aq ded jo uononpay STOT ‘%SZ- ounel
0202 %2 Aq de3 jo uoionpay S10Z ‘%S- ouldijiy
0202 %¢ Aq ded Jo uojonpay STOZ ‘%6T- uelpuj ues3wWy
0z02 %¢ Aq ded jo uononpay STOZ ‘%LT- UBdLIBWY UBDLY

Jeaj |e09 |eoo JeaA ‘ded juasiny (sjuonnejndog 108.1e

H34SNVYL O HOLVIIQNI $5320NS LN3IANLS '3

S3ILIAILDY ANV S1V09D
‘311v09

YIISNVHL :NOILYNIVYAI ANV DNIANNS ‘SIILIAILIY ‘STVOD




Spun4 |eJauac) 18jua) Jajsuel]

pooj dnosg sndoj 104 000TS

pue suolisanb dnos3 snaoj pue sAaains dojaasp 03 syjuow 7

spung 1330 spung Aunb3 jJuapnis saulpwi] | gl
VN Sjuapnls sdsa
VN Japuejsj Jyided
VN ouney
VN ouid)j4
VN uelpu} uelnawy
vN UEdUIBWY UBdL)Y
PeRYY
sluspniS jo # (s)dnoug 1031e) | QI

yoJeasal ay) wodj ejep ayl Aq paujwialap Jayuny aq |pm sdnoad 1a3ie]

jJudwdojaaaq |eu01553j01d uonen|eA pue ydeasay | X
uoneydepy wesdoud
woddns 3uapnis 138.11Q Jo Juawdojaaaq assno)/wninauIn) |eau088)e)) 43110 10 $3I|AIDS JUapNIS | X
sa1)AIDY Hoddng jeuoijonaisu) duiuue|d/uoneuipioo) Aunb3 juapnis yaeanngp
‘aoeyd

Suryey ase sjulod WNJUBWOW PUB S50| 313YM 3UIWIBI3P 03 SAAAINS pue sdnoJF snJ0j 19NpuUod ‘elep Yoleasal JAYUN) uo pasegz 3

(ST/21/0T uo paniwqns 3sanbaJl Yyaleasald) syuow z [Buipwi]

39NS) 40 D139 Buiis|dwod snjejs aWodu|-MoT ‘YINoA 131504 ‘18puar) 'SNIe)S SUBIBIAA ‘SNIBIS §4Sa ‘AIdIuyl3 (paldajiod aq 01 e3eq

Xapul %08 2Yy1 Suizijiin SpuUaJ] 3uIWII3p 01 uosedwiod pue Y2ueasaa ay} o uola|dwo) UOHEN|eA]

‘sded ay3 aonpau
01 SHOY3 SNJ0} 0] aJaym aunialap o3 3d3a|j0d ay) mojje ||Im Adianoe ay) de8 ajeuoiiodosdsip @anpal 03 51 |e09 :[E0Y 0] Jul

(11 (11 yo4easal Jayunj 19npuod 0] syjuow g
spun4 Jayio spung Ayinb3 juapms ssulpwit | q
|- afa[jo) Jewey 023)q ues  :adajo) 1351 98307 Anunwiwo) odaiq ves 2313510




VN BWODUI-MOT JON,/3WOdUI-MOT
VN SjuapMms S45d
VN Japue|s| 2yded
VN oune
VN outdji4
vN uelpu| ueduawWY
VN UBJLIBWY UBDLY
PRy
siuspnis Jo i (s)dnousg 1@84e) | QI
juawdojaaaq |BUOISSRYOId | X uolleN|BA] pue yd1easay | x
uoljeldepy wesgosd
yoddng juapmis pang | x 40 Juawdojanag as4no)/wnnanan) |eaiodale)) 13410 10 $32IAIDS JuapmIS | X
S3PAIPY Moddng jeuoionasu) | x | Buluueld/uoneulpioco) Aunb3g juspmis | x yoeasnp

-ded ay3 22anpai 01 djay |im JBY} SUOIIUDAIBLL B|qEPIOAEBUN ‘|euoijudlul dojaaap ‘elep Aaains pue dnoud sndoy uo paseg €3
:SDIUNDY

s)ynsal Jo sishjeue
pue sAsasns 3no puds ‘sdnols snaoj 1PNPUOI 03 syluow g pue suojisenb dnosd snooj pue sAaains dojaaap 03 syluow g [ulpPuI]

ejep Aaauns pue dnoud sndog pPaIIvf0d oq O3 e1eq

ejep Aoains pue dnoud snaoy Jo sisAjeue jo uonasjdwo) uoilen|ea

sAaauns Ino Bujpuas pue sdnold snaog a3 Burdnpuos 03 Joud Alpijea Joy) 1591 |im pue sAaauns pue sdnoad
$nJ0j 10} suonsanb jo sauas e dojaaap 031 1sAjeuy Buluue|d pue ydsieasay Yiim HJom ||im 283(|0D JUPNIS WoJ4 yIeqpaay 123lIp uo
paseq SH0}J8 SNJ0j 03 8Jaym 3ulwIaIap 03 883[|02 ayl moje Jim Auaioe ay) “ded ajeuoiiodoadsip 2anpas 03 5| |BOD [€05 03 U

s1|nsaJ Jo sisAjeue

sagesanaq pue pue sAaAns 3no puss ‘sdnos3d sndoj 12Npuod o3 syjucw 9

a8a)|0) Jewedyy 089)q ues  :a83fj0)

12u3s)a 98apjo) Ajunwwo) oda|q :m..m

Psig




dnoud yoea 104 sieah G u| Jujod %T Jo uolPnpay :jeod wia) 3uo
sieaA g Joj Apea)ls uiewal 0} siaquinu 3y Padx3 :jeod wial uoys
‘BlEp 3Ul|9seq SB pPazI|IIn a4 ||Im BI1EP STOTZ ‘d)qe|leae s| elep syl
jun -12edwt ajeuoisodoudsip Suiaey se paynuapl suoniejndod ay3 oedwi Aew yaseasas Jayuny eyl pajdadxa s 3| ‘ejep aujjaseq

SUOIUBAIBIUI G JO WINWIUIW B JO Judwaual/iuswdolaaap
sapn|pui Jeyy uejd Apanoe ue auyas/dojanap ‘Asains Jo uoiiajdwod Suimol|oy polsad yiuow gz ayl uj BUIBWIL

suoluaAalul G 3y} Joj uejd AJAIDY :PRIde|jod oq 03 eleg

SUOoNUaAIRIU) G JO WNWIUL e Jo Juawauial Jo ucwEn_O_w>mn_ uoljenjeay

‘1pedw ajeuorrodoldsip aanpal 03 saaoe ajesdosdde jo uonejuawajdwy
10§ mojje [jim Aaains pue dnoa8 snJoj Jo s} Nsal uo paseq saiuande Suidojanag “ded sjeuoniodoidsip @anpas 03 si [BOL B0 01 YUl

Spun4 |eJouac) Jajua)) Jajsuel |

000'6$

de3 sanpaJ 03 SUONUIAIIUI paseq-ydieasal
auyal/dojanap ‘dnoid snooy pue Asains Jaye syjuow g

Spun4 1230

spun4 Aunb3 1uapnis

sauPwi]

al

2890 Jeweayy odaig ues 3390

Pis|q 28a)j0) Ayunwiuio) 0daig ues :PIsIg




100D 03 yuIT o

000TS$ 49 0000tS 910z aunr—910z Alenugad | T4
«xSPUNd JBY10 spung Ayinb3 juapmis {s)aieq pu3 pue Jels pauueld | al

uonendod Juapnis 03 JueAa|al A||EIN}|NI 310 SISINOI YEW 0] MOY Moys 03 Anaey Joj Juaudo|aAap |euoissajoid npuo)
uDjq uoppjuatualdiuf A3N1IIY e

9zT sueduRWy ueduy [ T'4
paayy Su3pnis 40 # (s)dnoun jediel | al
{31234V Yoe3 JO # ' (5)dn0iD Juapnis 3o6iny e
1uawdojana(g |euOISSd}0.d X uollenjeA pue ydieasay
uoneldepy weitSoid
Hoddns Juapnis 1aa1g 10 JuawdoldAa a51no/wnjnaLIN) |ear0da3e) JaY10 J0 SBIIAIDS JUDPNIS
S2131A110y Hoddng [euoi1dNIIsy| Juiuue|d/uoneupioo) Alinb3 uapms yoeanng
(s)adAL A3nioy
WN{AD1IND aY) 550108 AoUajadwiod [BJn3jnd Ysi|qelse o} AJJnJey 10} Justudojona( |euoissajold :1 3

S1YOD TVHIAIS DNILIIA4V SALLIALLIY “d SALLIAILY

SHOLVIIANI TVHIAIS ONILIIIAY ‘NOILVNTVAI ANY SNIANNA ‘SIILIAILIY ‘STVOD

siojedipuj
|eJaASS Sulda)y SOAIIRIMU| DPIM-1D111SIQ 10 -889]|0) 19410




pedw ajeuoipodosdsip Suiaey

961 se payuap! sdnoJdouya iy | 24
papayy SIU3pmMSs 40 # dnospiadiel | al
1 «PRIBYY YB3 Jo § 18 (s)dnoid Juapnis 3aBinj o
uawdo|an3(] |euoIssajold uojien|ea3 pue yoieassy | X
uonejdepy welsoud |esuodale)
yoddng juapnis pauq | x | Jojusawdo[aasq asino)/wnindapan) J2Y10 10 SIIAIIS JUapNIS
duiuue|d/uoneuipioo)
sanIARY noddng [euoioniisu) A)nb3 juapms yaeanno
(s)adAy A3nnoy

uopa|dwo) asino) S|nS J1seg pue sy | X
Jagsuey) | x uona|dwo?) asino)
uona|dwo) ajeoyiua) pue saaudag | X ssany | X

>

Ao 3yl Ag payaaffo aq o) sjpo9 /5i03103IpU}
UlI3YIed € aaey 03 s3uapn3s Joj Sndulied uo J13juad [edn}jndijnu jJo Ajljiqissod yaleasay -g'4

Anoej 01 SAAINS Y3NOJYY J21SIWRS 3Y] JO pUa Y3 JE Pd3IY|0I B 0] BlEQ @

sanbiuysa) pauses| ajelodiodul eyl SassepP Jo § ©
wn|nN14nd 3y} ssoaoe Asuajadwod [esnynd Sulys|jqelsa o) paiejas sdoysyiom JuawdojaAap |euosssajold jo g ©
:pa329)102 3q ||\M 1BY] B1EQ *
uojDNDAZ »

‘paredw) Ajjeuorysodoidsip Ajjuadind ale
oyMm s3UPPNIS JO 3384 Uo)R|dWOod 3y} asealaUl PINOYS UoIIEWIOU| Jueaajal Buijesodiodul ‘Aynaey 03 JuawdojaAap |euoissajold
Suipiaoad Ag (TTOZ ‘udisyiws) 3dasuod e yo Suipuelsiapun ,sjuapnis ul Jode) Juepodwi ue Buiaq se Adueadjal SMOYS YdJeasay

2da|j0) sewed)y 033)Q ues :adajjod PLISIG 239)|0) Ayunuwo) 033iq ues PUISIg



sa1}ARDY Joddng [euonanaisu) _ _ Aunb3 yuapnis _ _ yseanng _ _

(s)adAL A3innoy o

uona|dwo) 9sIN0?) S[)yS diseg pue sy | X
J9js5ue.) X uon2|dwor asino) X
uona|dwo) ajeaia) pue ssalgdaq X ssedly | X

Ayno0 ayy Aq paraffo aq 03 s|pos /si010dipul
paau Juapn3s UO poseq sauldojj0 asino3d Jjdolens €4

19159Was 9T0Z Sulids :malaal pue uo)139)|0d ejep Jo Aduanbaly / Jo sujPWN Y @

sasndwed 283|j03 uo SJ31u3d [esndRnw Suluejulew Jo 3s0) O
sasndwen 2831100 UO $13JU3J |_INYNIYNW U0 YIueasas Bunsixy o
pa129[|02 3q (1M Jey) eleq e
uonDNiDAg °

*SJOJEIIPUI G ||€ SSOJ408 3SEIIIU) UR O} PE3| UBD YAyM ‘sdn0JT JUSPNIS SNOLBA 10} SISIXD JUSWUOIIAUD PaJUaLIo
$5329NS JUIPNJS B 3INSUD O} DIBIOAPE UeI 3F3}j02 3} JAJUI |BININIINW € JO SSBUDAIIIDYS 343 0Jul YdJeasal Sunonpuod Ag
[DOD 03 JUIT ®

0s 0$ 910z 2unf— 910z duuds | z'4

*+SPUNJ 19410 spunj Aynb3 yuspnig (s)a3eq@ pu3 pue pe3s pauueld | qI

‘(ssauanilaaya sanoad eiep J1) syuapnis 10) 33ed0Ape o} sdnoad asueusancd paleys ayl 03 Uayel aq ||Im sYNsal 3y} ‘pINPucd
S1 2429534 90UQ 'SIUIPNIS 10} SNAWED Lo JIJUII |BINYNINW B FuIleaLD 10§ SBUICIINO PUE ‘SS3UBAIIAYS ‘asodind ojul ydiessay
unjd uonnuawajduil AYANIY e

9zce payenbsjq/Aleuoneqoad
81T Sdsd

ada)j0] sewesyy 0da3ig ues  :9833)10) PUIsIg 233))0) Ajunwiwo) oFaig ueg PUISIO



Y29/ ANND3 JUSpNIS X Uoiday Aluno) 0891Q UES 74

Ja1sawas yoea adejd aye) [Im mIIASY MBJASL pue uoira|jod elep jo Acuanbaly / jo sujPwp v

sse|a pasinbas oju) 139 03 2|geUN SJUBPNIS JO JIAqWINN  ©
ssejd Jad syuapnys pais)| Hem Jo JaquinN  ©
NJ0Masinod paJinbal Jo) PAMBIIARI 3 ||Im Sue|d [eUOIIEINPS JUBPNIS O
pa123]j0d aq ||m Jeyl eleq e
uonDNIDAT ©

'sse[d pasinbai oju) 388 03 3|qeUN SJUBPNIS JO JAGWINU U] 35ERIIFJ "UOII3|dI0D
3123141133 pue aaiSap o) Suipea| Jauoos sjuawWBINbal J13Y) 199w spuapn3s ‘uoid|dwod 1oy pasinbas sasinod gullayo Ag

100D 03 yufT «

0$ 0% LT0Z 123qWasag-910z dunds | -4

«xSPUNd J3Y10 spun4 Aunb3 juapnis (s)aieq pu3 pue uels pauue|d | Qi

"S3SIN0 Ja0 pue saaJFap a3a|dwod 03 sjuapnis Aq paainbal sasinod Ayizuspi ‘saidalel)s Juawadeuew Judw|joiua Buizijiin
uDjg uoppuaajduw) AYAIY o

C1444 paylienbsjg/Aeuoieqosqd
BTT Sd5Qa
Pedwi ajeuoruodosdsip Suiaey
9z6T se payuapl sdnosdoupa ly | €4
palIayy siuapnis Jo dnoup jadie] al
*+P3V3YY Yoed jo 4 1B (s)dnoo Juapms Ja0i0]1 e
wawdo[BAd( [BUOISSI)OId UCIIEN|BATJ PUB Yueasay | X
uoieydepy weJdoud |eauodane)
voddng uapms12aaiq | X | Jojuawdojpaag asinod/wnimoung | x J3Y10 4O SIDIALDS JUIPNIS
Juiuue|d/uoneulpioo)

ada)jo) sewes)\ o3:g ues  :a83)10) 1143513 282|100 Allunwwo) 033ig ues PUISIa



uosIDNIDAZ ®

‘sndwed uo S3IYAIDE MIBAD|DS IINPUOI pPUB ‘siolBJISiUlWwpe
pue ‘AJJnaey} ‘Ye3s ‘SJUapnIs J0j SIOUBIBJU0I apmuo|al pjoy ‘saanaead 3saq Ajiuapl ‘5,077 X uoi8ay 419430 Yiim uoljeIoge||od u|
/P09 03 JUIT ®

000€S 910z duuds | 4

«+SPUNd J3Y10 spunj Aynb3 juapnis (s)a3eQ pu3 pue ueis pauueld | ql

ad9|j00) eysodesy Aq paleuspiood Suiag uejd 33 Alnb3 ue uejd 03 sa83)j02 X UOISaY YUM YIOM
unjd uogpyuawaduif A}y o

9zee paylienbsig/Aseuonieqold
811 Sdsa
1edw ajeuojpodoadsip uiney
9Z61 se payiuapl sdnosdduyd [Iv | t'd
pa123)y Sudpms Jo § dnouig 18dse) al
: P13V Yoe] jo # 1 (s)dnoio) juapnys 1264041 o
Jswdopaa( |euolissajold | X ucpenjeA3 pue yaueasay | x
uoneidepy weJsdoid |eausodale)
uoddng uspmis aag | x | Jojuswdojaasq asinoj/wnnduan) | X 13410 10 S30IALD6 Juapnls | X
guiuue|d/uonjeuipioo)
sa1IAlPYy woddng jeuonjaniisu| | X Aunb3 juepnig X yaeasnng X

(s)adAL Aynipay

uoa|dwor) asino) SIS diseg pue sy | x
Jaysuen) | x uona|dwo) asanoy | x
uonajdwon ajesyiua) pue saaudaq | x SSaY | X

Annoo ayy Aq payraffo aq o} sjpo9/si03DIPU| ®

adajjo) sewedy 0Fayg ues  :ada9)j0) P1ISIa 293jj07 Ajunwwo) 0Jaiq ues 2943510



922¢ payijenbsig/Ateuoneqosd
81T SdSa
Pedw) ajeuoipodoadsip Suiaey
9Z6T se paypuap) sdnosddlufiz ||y | S
palayy sjuapmis jo # dnosp j08.e) ai
*+PARYY Yoe3 Jo ¢ 13 (5)dnoin Juapnys 3abiny e
juawdo]aAa( |BUOISSBJOId UOENIBAT pue yoleasay | X
uopeldepy weJldoud |essodale)
yoddng Juapnis Pauid | X | 103uawdolaaag asinod/wnnaumn) | X 19130 10 SIINAIBS JUBPNIS
Suiuueld/uoneulpioo)
S9Ny Hoddng [euoIdNLIsu) Aunb3 juapms yaeanQ

(s)adAL Ay o

uo133jdwon asino) s||njs diseg pue 153 | X
J9jsuel] | x uon|dwo) asinoy | x
uonajdwo) ajeayius) pue saardag | x ssay | x

Ayn1ao ayy Aq payraffo aq o3 5oL [s1031031puUf e
s|esodoid Joj 1senbay :§'4

yoam Aunb3 Jusapnis Jalje ade|d Ixe] |IM MIIABY 'MIIAS] pUB UOIID||0d elep Jo Aduanbauy / Jo sujlaw v o

suojiesado a8aj|0) Jewelsipy olul 3jelodiodu| 01 SjuaAs Apjeam woly sheme-ajer g dol ©
yeam Aunb3 uapnis ySnoay)y saejd Jupje] sjusAa Jo Jaquiny  ©
syuedidiued jo sequuny O

pPa3129(|03 2q ||IM 1BY] BB *

a39)j0) sewes)y oFayg ues  :adspo) PUISig 22a)j0) Aunwwo) 033iqg ves :PUISIg



yoddng juapnigidaag | X

Jo Juawdofaaaq asino)/wnpnaun) | x

12410 10 So3IAJ9S JuepnlsS

S3IIANY Moddng jeuojdniisu) | x

duiuue|g/uoiieuipioo)
Aunb3 uspms | X

yaeajngp

X

(s)adAL Aandy e

uoi3a|dwo) asino) s||s d1seg pue 153

Jsues) | x

uona|dwo;) Isinod

uona|dwo) ajesyiua) pue saaidag | X

SS90y

A3npoo ayy Aq payraffo aq 03 s|poS/s103DIIPU|
J0JEUIPJ00) Wesdoid Ajinb3 @aiH :9°4

13]52WIs Yoea JO puad 3y} Je 30e|d aye} |[IM MIIASY :M3JAR] PUB UOIII]|0I Blep jo Aduanbayy / Jo aulpuin Y o

[12uno3 AlosIApY 8Y3 Aq malaal 10 suodal JWQnS [|Im Saapieme d4Y ©
pa1229)j03 2q ||IM Jeyl eleg e
uonDNIDAZ @

‘We3s 970z Sulds e Joy) J9159WaS
STOT J[e4 @Y} jo pua ay} 03 Joud acejd axey 03 Supieme ypm sndwed ay3 03 100 JUIs UIAQ sey J1PuNo) Alosiapy 3yl Aq paudisap

auqna pue uonexjdde ay] ‘syafosd asayy jo yoeas Joy ded sjeuoipodoudsip ay3 ut UO)IINPII @ 935 01 I [eod ajewiyn 3yl Pedw
3jeuoiodosdsip ayy ssasppe 01 Suipuny 435 Joy sjesodoad Suiwigns aq |jim 3831100 JEWENIA UIYlm SUOISIAIP pue syuawedaq

{D05 0} jui7

0008825

LT0Z J3qu32Qg-910¢ 3ulids

5'd

«+SPUNZ 13410

spun4 Awnb3 juapnis

(s}ereq pu3 pue Jess pauue|d

ai

a8ayj07 JewenA 1e eduy aleuoriodoidsip ay) ssalppe 03 sI3p|oyayels wouy paniwgns s1asfoad apm-ada|jod pung
unjd uonnjuawajduup AUNIY e

28310 sewed)\ odajq ues  :adajo) PLIs|a 233|109 Ayunwwa) 03aiq ues

PISIa



A3n1o0 a3 Aq paysaffp aq o} s|poo/s103103puj
S10JUBW 1934 94IH /L4

Asenuer u) 32uaWWOI ||Im ssa20.1d SulIH :M3IABL PUE UO11IB]|09 elep Jo Asuanbayy / J0 BUlPW Y *

d3S 01 paie[dJ SJUdAD apIm-889]|0d Jo JaquinN  ©
ssa20ad Suuy Jo uonsjdwo) ©
uonLNIDAJ e

‘de8 ajeuonsodoudsip Sudnpau jo (o8 |[eiaA0 3yl J@5W pue YsSnoiyl mojjo} aaey suejd Buunsua uj siapjoydyels

993)]102 Yy3m 3J0M ||IM pue J19uUnod AJOSIAPE 23U} U0 3AIBS |jIm JOJBUIPIC0I Y] °989||02 ay) je Judwdo|aAap [euolssasold

JO JUDWIAOJRASP 3354310 pue ‘sdoysiiom ‘SIUSA3 ¢3S 3pIm-2821102 Buieulpiood 1oy djqisuodsal aq |jIm Jojeulpiood ayl ‘uossad
12e3UG3 193.41p € pue Suluywealls Joj Suimoyje ‘@83)j0d ay3 1e ssaooud 3Y] 3951340 0] UOSIad 3jBUIS B MO||e ||IM JOIeUIPI00D SUlIH

j0OD 03 yuIT o

Tr6'STES LT0Z J12qualag-9T10z Sunds | 94

=x5pUNd J9Yy1o spung Aunb3 juapms {s)o1eq pu3j pue uels pauueld | ql

131s9Was 910z Suuds jo pua Ag 919)dwod Suuy yum Alenuer ul 23udwwod 03 ssadold Suiy
unjd uonpjuawajduif A}AIY

9777 payienbsig/Ateuoneqold
811 Sdsda
weduny ajeuoruodoadsip Suiaey

9761 se payiuapi sdnoid suyla |y | 94

pa1rayy sjuapnis Jo # dnoug jagdie] ]|

1 «PR103YY Yoe] Jo # 13 (s)dnoun) Juapnys 1ab1D)
uswdojaaa( |euoissajosd | x uonen|eAl pue yaueasay | x
uoneydepy wesdoud |ecusodale)

afajjo) Jeweny 0daig ues  :adaq0n PsIg adago Allunwiwo) odatg ues 13213510



P3323)107 3q |m eyl BIEQ °
UoHIDNDAT »

-de8 ajeuoipodoads)p ay3 Suisopd Agalays ‘ads||od
U| |NJSS3IINS 3G 03 SIS UILIQO {[Im SIUIpNIs ‘Suliojuaw paunonals Suipiacad Ag “Suojuaw pasnioniys sapiacsd pue uonejndod
ajeuoipodoadsip ay) sassaippe Yaym ‘@816 Jewenia 1e wesdoad duaniadx]y Jeap 15414 3YL YHM SUiISISSE a4 ||Im SI0JUIW J33d

100D 03 YurT »

dsss 000°00TS LT0T 19qwa23Qq-9T10z uids | 24

«x5puUnd Jayio spun4 Aunb3j Juapnis (s)a1eq pu3 pue ueis pauueld | ql

ssed jje4 Suiwozu Joy Juawajdwi pue Jawwns ySnoayy Sujuiesy 1npuod ‘asisawss Juuds ySnoayy srojusw 133d aJH
upiq uonojuswaiduwil A3NPY e

921t payjilenbsig/Aseuoiieqoud
811 Sdsd
edw) ajeuojrodoadsip uiney
9Z61 se paynuap! sdnoJg oluyla ||y A
Pa128))y sjuapnis Jo § dnousg 19dse] al
1xP3123YV Yoe3 jo # 3 (s)dnoto Juspns 19610]
juswdoeAa( [eUOISS3)0Id uopenjeAl pue Yyaueasay | X
uoneydepy wesdold jeasodale)
voddng juapnis 19841q | X | Jo Juawdoj@aag as4nol/wnnauand X J9YJ0 JO SAIBS JUIPNIS | X
8uluue|d/uoneulpioo)
S3IMAIDY Moddng jeuondnnsy; | X Aunb3 juapnmis X yaeannQ X
(s)adAL A3A1dY
uoiajdwor asino) syys diseg pue1s3y | x
J3jsues) | x uopd|dwo) asunoy | x
uot1a|dwo?) a1enyna) pue saasdag X SSANY | X

93a||0) Jewesyy ofaijq ues  :afa|jo) PUISIg 98ajj03 Aunwiwo) 033)q ues po (15131 |



13352W3s YIea 202id el ||Im MIIASY MB]ASJ PUB UOIIIB{|0 BlEp JO Adusnbaly / Jo aulBWN Y e

SIUBPNIS JA4 JO SDIB) UOPUDIDI pue oudsissad uo dn-mojjog ©
JOBIUOD JOJUSW 133d YUMm SJUBPNIS JA JO JaquinN  ©
Buiuieny sojuaw 1a5d YySnouyl Suics si1ead jJo JaquinN  ©

2da)|0) Jewel |\ 0da|g ues  :&39((0) W5 29a)j0) Ajjumuwo) ofag ues 3PS



v/ - ayojdwaj uoid Aynb3 Juapnis ajdwos

198png Alewwns




2015-16 Student Equity Plan Summary Budget

for fiscal year July 1, 2015 - June 30, 2014 District:|San Diego CCD
College:|San Diego Miramar College

Mulli-college districts that use any portion of the Student Equity allocation to conduct equity-related activities at
the district level must incorporate a description of those activities into at least one of their colleges’ plan narrative,
and also include related expenditures in that college's Summary Budget spreadsheet.

Attach the completed Summary Budget to the Student Equity Plan narrative. Email a copy of the entire plan
(narrative and budget spreadsheet} and send two printed copies of the enlire plan {(one with original signatures) by
mail, postmarked no later than Monday, November 23, 2015.

Email to:
studentequity@cccco.edu
Mail to:

Patty Falero, Student Services and Special Programs Division
California Community Colleges Chancellor's Office

1102 @ Street, Suite 4400

Sacramento, CA 95811-4539

For technical questions related to adding lines to the spreadsheet or other format or entry questions, contact:
Barbara Kwoka at bkwoka@cccco.edu

For questions related to allowable expenditures, contact:
Debra Sheldon - dsheldon@cccco.edu

This workbook contains 3 protected spreadsheets in the following order:

1 Do First 3 Part il: Planned Student Equity Expenditures

2 Part I: Student Equity Funding
Basic instructions:
You may enter data in spreadsheets 2-3, Use the tab key to move around in each spreadsheet. At the bottorn of
some of the spreadsheets (or the back of the page if printed) are Specific Entry for certain cells or Other
Instructions. You will be able to enter whole numbers only [no cenis).
if you need additional rows to complete your daia entry in Part Il, you can unlock the spreadsheet by entering the
password budget1514, and add additional rows. However, care must be taken to inseri rows in a way to ensure
that the formulas in the totals and subtotals are correct and infact. Please contact Barbara Kwoka at
bkwoka@cccco.eduv with any questions about the spreadsheet format.
Yellow highlighted cells allow you to enter a value, either by selecting from a drop down list or typing in the
cell.
Blue colored cells indicate a pre-populated cell and cannot be modified.
Gray colored cells indicate a formula and cannot be modified.
To print entire workbook: Go to File, Print, Entire Workbook. Select double-sided. You do not need to include this
instruction page with the plan.

Student Equily Plan Summary Budget Date Printed
{8/18/2015) 11/18/2015 Page l of 1



2015-16 Student Equity Plan Summary Budgef
San Diego CCD
San Diego Miramar College

Part I: Student Equity Funding Enter whole numbers only
Total 2015-14 College Student Equity Allocation | $ 1,069,699

If applicable, for Multi-College Districts, Total 2015-14
student Equity Allocation Reserved at the District Level| $ =

Part |1: 2015-16 Planned Student Equity Expenditures!| $ 1,069,699 |

Balance 2015-16 College Student Equity Allocation| $ - |

2014-15 Student Equity Plan Summary Budget.
Part I: Funding
Specific Entry Instructions

This completed budget worksheet is an attachment to and part of the college Student Equity Plan
namrative.

cell:

F? Enter your college's 2015-16 Student Equity Allocation. Due to legislative requirements, the CCCCO only
calculates allocations by district, The district determines the amount allocated to each college. Colleges
in multi-college districts will need to obtain their college allocation from the district office.

F12 Multi-college districts who choose to conduct and fund student equity related activities at the district
level must incorporate a description of those activities in at least one of their colleges’ plans, and also
include related expenditures in the Summary Budget spreadsheet. If your college is 1} part of a muli-
college district, and 2} the district has chosen to conduct and fund equity related activities at the district
level, and 3) the district has decided to report those activities and expenditures as part of your college
plan, enter the amount of the Student Equity allocation reserved at the District level to be used for those
activities. Colleges will need to obtain this information from their district office.

F14 This cell will populate once the Part Il Planned SE Expenditures section has been completed.
F17 This cellis the sum of: Total 2015-16 Student Equity Allocation plus Allocation Reserved af the District Level
minus Part ll: Planned SE Expenditures.
0 If all of the college 2015-16 Student Equity funds have been accounted for on this plan, then the
kalance should be zero.
If the balance is positive, then the planned expenditures do not fully expend the allocation. The
+  college needs to review the planned expenditures and make necessary adjustments. If balance
remains positive, then the funds must be retfurned to the Chancellor's Office.
If the balance is negative, then then planned expenditures exceed the allocation available and
- the college needs to review the planned expenditures and make necessary adjustmenis. The
Summary Budget cannot be submitted if balance is negative.

Student Equity Plan Summary Budget Date Printed
(8/18/2015) 11/18/2015 Page 1 of 1
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